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In higher education, retention rates of colleges and universities have been one of the
most popular topics of the 90s. Some writers have provided researchers with information
about the link between the successlul retention of students and their aptitude test scores.
(Tracey & Sedlacek, 1987; Larson & Scontriono, 1976; Chissom & Lanier, 1975). The
Scholastic Aptitude Test (SAT) is one of themost widely used instruments to determine
students’ potential for succeeding in college. Traditionally, many colleges and
universities require that, as part of the admissions process, potential studentsmiist earn a
minimum score on the SAT. Admission officers, at most colleges and universities, rely
heavily on SAT scores. The scores have been used to predict academic success in certain
courses as well as success in the students’ major fields of study. In high schools across
the country, students are encouraged to take the Preliminary Scholastic Aptitude Test
(PSAT) as a prelude to the SAT. High school guidance counselors use the scores fix)m
these assessments to guide students into what they feel are appropriate fields ofstudy at
the college level. Many colleges and universities use the SAT scores to diagnose
deficiencies that the students may have or to place students in accelerated programs.
These students are then placed in developmental courses or honor courses.
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respectively. Many university officials and people in higher education deem this to be an
unfair practice for minority students because the SAT is not a diagnostic tool.
The decision about college attendance and areas of study has been based largely on
the scores that students have received on these tests. In some of these studies,
consideration has been given to the length of time that it takes students to complete a
planned program of study and the grade-point average. With the increase in tuition cost
and the decrease in the amount ofavailable financial aid, especially at private colleges
and universities, institutions are looking for ways to increase student retention and to
ensure the graduation of students at the end of four years. Naturally, changes in the
student’s major field of study, full and part-time status and student persistence affect
graduation rates.
American educators have used standardized test scores to evaluate learning and to
predict academic success for several reasons. The tests are (1) easy to administer,
(2) relatively inexpensive to purchase and administer, and (3) efficient in evaluating both
individual and aggregate academic performance. However, many feel that these tests are
biased against Afiican Americans and otherminorities. Also, it is felt that there is a bias
toward people who are at the low income levels of the economic spectrum and location
(Sowa, 1989; Boyd, 1997). Based on the information gathered from students who took
the SAT in 1996, those with parents who had themost education scored higho- than those
parents who had less education. According to the study, the ethnic groups with the
highest levels ofparental education were Asian Americans and whites and those with the
lowest were Mexican Americans and blacks. Also, students’ scores on the SAT were
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below the national average in large cities and rural communities as opposed to those
students who lived in the suburbs (College Board, 1996). Because gaps exist between the
scores ofwhites, African-Americans and otherminorities, colleges and universities must
start some practices or develop plans ofaction to compensate for these gaps.
Much research has been done that focuses on the success ofAfrican American
students at majority white colleges (Tracey & Sedlacek, 1987; Sowa, 1989; Davis, 1994).
However, the field of study is limited as it relates to academic success at historically
black colleges and universities. Historically Black Colleges and Universities (HBCUs)
were founded for the primary purpose of educating Afiican-Americans. Research has
found that Afiican American students attending HBCUs experience higher levels of
satisfaction and comradery among themselves than those Afiican-American students that
attendmajority white institutions. Also the graduation rate for Afiican-Americans
attending HBCUs is higher than those attending other institutions (Fortes &Wilson,
1976; Boyd, 1997).
Althoughmany feel that the academic success of students relates to (scores received
on the SAT), the schools’ admission requirements, the students’ high school curricula as
well as the scores received on the SAT. These are relied on heavily in making admission
decisions. Some of the questions that are being debated, include:
• Can the scores on the SAT be used to predict student success better than the
grades received in coiu^es completed in high school?
• What are the best predictors ofacademic success?
Ofthe better predictors, which are valid ones ofAfrican American students’
academic success?
Rationale
The emphasis on educational achievement has become very strong in American
culture. One possible reason for this seems to be the relationship between levels of
educational achievement and levels ofearned income. It is generally imderstood that the
level of income for high school graduates is much lower than that ofgraduates of college,
graduate and/or professional schools. Also, a higher level of social status is generally
bestowed upon higher achievers who are, typically, more highly educated. In addition,
technological growth, which is occurring steadily and continuously, makes it evenmore
necessary for various types of skills to properly utilize such great advancements. In a
nutshell, success is generally equated with level of income and employment.
Evolution of the Problem
The writer is actively involved in the process of earning an income, helping to rear
children and preparing them to obtain higher levels ofeducation. She has both personal
and professional interests in these issues. In the process ofearning an income she works
closely with first year students as well as students preparing for graduation and entering
the world ofwork. Because ofher roles as amother and as an academic advisor, she is
acutely aware ofthe great demands for higher levels ofeducation. Also, she is aware of
the limited number of fimds available for persons trying to enter higher educational
institutions. The author ofthis study is knowledgeable of the admissions process at the
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University, both past and present. Like other institutions ofhigher learning, the
admissions officers of the University target students with high grade-point averages and
high SAT/ACT scores (1100 and above). The author is concerned that the University
may be eliminating a significant pool ofyoung men and women if it has no indication of
which admission criteria are better indicators ofacademic success.
Statement of the Problem
Many have called into question the validity and reliability of SAT scores in
predicting academic success. This studywill investigate the correlation between a group
ofAfiican-American students’ scores received on the Scholastic Aptitude Test, the high
school grade- point average achieved and the baccalaureate grade-point average. For the
purpose of this investigation, academic grade-point averages were based on a 4-point
grade scale. Several reasons exist for using the grade-point average of3.0 as opposed to
a lower GPA.
• Most graduate programs require a grade-point average ofat least a 3.0 for
admissions.
• The minimum GPA required is 3.25 for graduation with honors.
• The minimum GPA requirement for admission to the University in 1993 was 2.0.
The program ofstudy should be designed to help the student increase the knowledge
base, therefore, increasing the grade-point average.
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Purpose of the Study
The purpose of this study was to investigate the relationship between the high
school grade-point average and SAT scores of student applicants accepted for admission
and em-olled in a local private college and their grade-point averages at the completion of
their baccalaureate degree programs. More precisely, the purpose of this study was to
test the Null hypothesis relative to the statistical significance of the correlation between
the grade-point averages and SAT scores ofhigh school graduates who are admitted to
and enrolled in a local private college and their grade-point averages at the completion of
their baccalaureate degree programs.
Significance of the Study
The writer hopes that the findings fi'om this investigation will provide officials of
colleges and universities with information that will assist them in deciding how much
emphasis to place on a three-hour standardized test. Also, the writer hopes the findings
fi-om this investigation will be valuable to academic advisors as they place students in
courses, particularly mathematics, science and English. The information can also be used
to guide students into major programs of study. The findings of this study will be
beneficial to the offices and persoimel that focus on the retention of students as they seek
to develop programs that provide academic support to enrolled students. Admission
officers can use this information as they seek to admit students that will be successful at
the University. Finally, the information can be used to develop criteria to decide
scholarship eligibility, thereby maximizing its resources.
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TJmitations of the Study
In performing this study, the writer calls the readers’ attention to the following
limitations:
1. That the findings are based on information obtained fix>m students attending a
private college who have completed their baccalavueate degree programs
within a specifically designated period of time.
2. That the population consisted primarily ofAfrican-American students.
3. That the gender ratio may be atypical for this group as compared with others.
Assumptions Made bv the Researcher
In carrying out this study, the researcher made the following assumptions:
1. That the student population was fairly typical of others at similar levels of
educational development at other similar educational institutions.
2. That the students’ educational experiences at this institution were similar to
others at similar educational institutions.
3. That the general environment was similar to that ofother similar metropolitan
areas.
4. That the students’ socioeconomic status levels were similar to others of
different parents and communities.
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Definition ofSignificant Terms
In this study, the following significant terms are defined below:
1. Relationships refer to the correlation coefficients found between specified
variables.
2. Cumulative GPA refers to the grade-point average students have
accumulated during their high school and college academic matriculation.
3. Baccalaureate Program refers to the prescribed curricula program that
resulted in the conferring ofan undergraduate degree at colleges and
universities in the United States
4. Predictive validity refers to the level ofaccuracy with which test scores can
be used to predict how well individuals will do in future situations. The
predictive validity is determined by establishing the relationship between
scores on the test and somemeasure of success in situation of interest (Gay
& Airasian, 2000).
5. Null hypothesis refers to the assumption used as the first step in statistical
inference and states that there is no true difference or relationship between
the parameters in the population. Any difference or relationship found for
the samples is the result of sampling error or chance (Gay & Airasian,
2000). The independent variable is said to have no effect on the dependent
variable.
6. Statistical significance refers to the probability that an obtained difference in
an experiment is smaller than would be expected iferror variations alone
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were assumed to be responsible for the difference. It refers to whether the
correlation reflects a true statistical relationship or a chance one with no
meaning (Gay & Airasian, 2000).
7. African-American studaits refers to students ofAfrican decent, attending
college at the time ofthis study.
8. Freshman refers to students with no prior college experience admitted to a
college or university to pursue an academic degree.
9. Level of confidence is the range of values in which one can expect a
population value to fall within a specified degree of confidence, e.g., 95%.
10. Socioeconomic status is referred to as a relative position in the socio¬
economic system
11. Gender ratio refers to the number ofmales and females in a group.
12. Drop-out rates is referred to as the tendency of students to discontinue their
educational program by withdrawing fix)m the University.
13. Attrition is referred to as a normal pattern ofreduction in the number of
students.
CHAPTER n
REVIEW OF RELATED LITERATURE
Indicators and predictors ofacademic success have created much debate. Much of
this debate has stemmed from the use of standardized testing in the admission policies of
colleges and universities. Many studies, completed in the 1960s and 1970s, are related to
African-American students enrolled in predominately white institutions ofhigher
learning. This may be due, in part, to the integration ofmany colleges and universities.
There were several studies done in the 1980s with a significant decrease of studies
completed in the 1990s related to this issue.
In his review of literature, Jenkins (1992) cites information that presents reasons
for using the SAT as well as opposition to using the SAT scores, especially independent
ofother variables, such as high school grades. Only one study (Handon, 1985) supports
using the SAT as a predictor of academic success. The author, however, cites numerous
studies (Natale,1990; Zazonic, 1993; Lanier & Chissolm, 1975; Slack & Porter, 1980)
opposing the use of SAT scores as the lone measure ofacademic success. Chissom and
Lanier (1975) and Slack and Porter (1980) found that the high school grade point average
was a much better indicator of college success.
Cole (1987) reported that the College Board and the American Association of
Collegiate Registrars and Admissions Officers (AACRAO) completed a study of 1063
10
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institutions. The data revealed that 63 percent ofpublic four-year colleges and 55 percent
ofprivate four-year colleges consider the entrance examination (SAT/ACT) to be the
single most important factor in admission decisions. Although this large percentage of
colleges requires the SAT, the Educational Testing Service has always maintained that
the SAT predicts freshman grade-point average. Neither the SAT nor ACT has been
foimd to be a better predictor ofGPA as high school grades according to Cole (1987). If
this is true, one may wonder why colleges and universities rely so heavily on SAT scores
to determine a student’s eligibility for admissions.
Willie (1989) agrees that the SAT score is a valid predictor of the first-year
performance in college. However, he feels that the academic performance in the first year
is not at all indicative of the capability ofAfiican Americans and other minority students.
According to Willie, the black college is primarily responsible for increasing the nximber
ofAfiican Americans with college degrees. The president of the university used for this
study often cites the fact that it graduates more Afiican Americans with doctoral degrees
than any other.
The Academic Performance ofAfrican Americans Enrolled in PredominatelyWhite
Institutions
Tracey and Sedlacek (1987) completed a study at a predominately white
university that examined the differences between the academic success of black students
and white students. Tracey and Sedlacek (1987) applied seven non-cognitive dimensions
and traditional definitions of academic ability. They defined academic ability as it relates
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to first semester grade-point average and persistence after three and after five semesters,
respectively. The authors of this study defined traditional academic ability as it relates to
the verbal and quantitative scores on the SAT. The researchers foimd that academic
ability, as related to scores on the SAT, was amajor predictor of academic success and
persistence for white students. Also, they found that the first-semester GPA was amajor
indicator of academic success for the white students. For the white students, the first
semester GPA was a very good indicator of academic persistence. The study ofTracey
and Sedlacek (1987) confirmed that the verbal and quantitative SAT scores were also
highly predictive of the first semester GPAs for the African-American students.
However, Tracey and Sedlacek (1987) found that the first semester grades wCTe not good
predictors of academic persistence. Althoughmany feel that academic persistence is
highly related to high academic performance, Tracey and Sedlacek (1987) found that this
was not so for the African-American students. This study indicated that the better
equipped the Afiican-American students are for coping, the better the chances are for the
students to persist.
Sowa, (1989) focused on the improvement of the academic performance of the
Afiican-American college students. The study targeted the high-risk black students
admitted to predominately white colleges or universities. The study, however, does not
define the term “high risk,” but it can be assumed to include those students who have less
than the desired minimum score on the SAT or ACT, have less than a “C” average in all
of the core courses and have low socioeconomic status based on the family income and
have been admitted on academic probation would be defined as high risk. In their study
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Sowa, ( 1989) foxmd that racial differences existed within the sample on the SAT scores
and within the sample on cumulative GPAs after three years at a predominately white
college. Also, the study suggested that Afiican American students are more likely to be
placed in remedial or preparatory college programs than white students. Also, the authors
state that the outcomes of these programs tend to remain unevaluated. Students admitted
to such programs may feel labeled or stigmatized which, in turn, affects the students’
academic performance. The authors conclude that improvement of the academic
performance ofblack students, on a predominately white campus, should focus on the
overall emotional well being of the student as well as academic support services.
In his study ofAfrican-Americans attending predominately white institutions and
Afiican Americans attending predominately black institutions, Ayers (1983) found that
the effectiveness of the institutions, rather than pre-college factors, such as SAT scores
and high school courses, contributed to the differences in scores attained on post¬
graduate tests. Ayers (1983) foimd that black graduates ofone predominately black
institution received the same or higher scores on the National Teachers’ Examination than
blacks with the same SAT scores from some predominately white institutions. This
indicates that the predominant race of the student body is apparently not an important
institutional factor for explaining the differences in student achievement. Ofthe eight
universities used in the study, the top three imiversities with the highest student
achievement for white scores and the top three with the highest student achievement for
blacks appear on the same list. According to Ayers (1983), it is feasible to assume that
the institutions had some effect on their students, both black and white.
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Adelman (1999) suggests that it is time to put the debate concerning SAT scores
andminorities to rest. According to Adelman (1999) more concern should be placed on
ovir young students’ high school curricula. He feels strongly that the academic intensity
and quality of a four-yearhi^ school curriculum is amuch better predictor of college
graduation than scores earned on a three-hour test. Adelman states that not only is the
curriculum the best predictor, it is the only factor that educators have any control over.
Davey (1992) also provided information that suggests achievement tests work best when
they are linked to curriculums. Davey (1992) argues that standardized tests have failed
to provide the information needed about students and specific curricular objectives.
Davey (1992) further suggests that a testing system should be developed so that the tests
respond to differences in educational and career aspirations, cultural values, religious
beliefs, intellectual acuity and commitment of those assessed.
Davis (1994) looked at the role that the campus environment plays on the
academic achievement ofAfiican American males. In this study he found that themore
students felt that they were part of the university, the higher their level ofeducational
achievement. The study revealed that Afiican-Americanmales attending HBCUs
reported higher SAT scores as well as higher grade-point averages than Afiican-
Americanmales attending majority white institutions, even though the Afiican American
males at predominately white institutions reportedly had better study habits.
Willie (1989) agrees with othCTS that the SAT score is a valid predictor of
students’ performance in the first year ofcollege, only. Also, he suggests that this is true
mainly for the Caucasian population. Willie (1989) does not believe that the academic
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performance of a student in the first year is a very good indicator of the capability of
Afiican Americans and otherminority students. He uses the late Dr. BenjaminMays,
former President ofMorehouse College, as an example. Dr. Mays did not receive very
good grades in high school, graduating at the age of22. Likewise, his grades during his
first year of college were not veiy good. Despite this fact. Dr. Mays graduated fix)m
college at the age of24 and went on to make significant contributions to the field of
education. According toWillie (1989), the black college is primarily responsible for
increasing the nxunber ofAfiican-Americans with college degrees. This, Willie believes,
is part of the mission of the black college.
Unlike the aforementioned studies, Astin (1996) found that Afiican-Americans
attending Historically Black Colleges and Universities were only slightly less likely to
complete their degrees as those Afiican-Americans attending other types of institutions.
Astin (1996) presents information that implies that college selectivity correlates more
positivelywith the completion of a baccalavireate degree than any of the other correlates
studied.
The Predictive Validity of the SAT and Academic Persistence
Some people are questioning the academic preparedness of the students admitted.
Many feel that the standards need to be raised to include a higher minimal SAT score.
This may or may not be true. Robinson and Morgan (1989) completed a study of
students entering Brenau College to determine if there is a relationship between SAT
scores ofentering fi’eshmen and academic persistence. The authors foxmd that there was a
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significant correlation between SAT scores of 800 and above and persistence to
graduation. However, information from the study also revealed thatmany studoits, with
SAT scores below 800, were admitted to Brenau. Over forty-five percent ofthese
students persisted to graduation in a four-year period. This finding suggests that faculty
and staffmembers should be made aware of the types of students that are admitted to the
university. Persistence to graduation may depend on the academic support that is
provided for students who are belowminimum criteria. Also, members of the college or
university faculty may need to modify the teaching methods that are used in instruction.
Dalton (1976) completed a study focusing on the predictive validity of the SAT.
The purposes of the study were to determine if the predictive validity of the SAT was
declining and to confirm the finding ofan earlier study. The study was completed using
data fiom the freshman class who enrolled in Indiana University during 1965,1970,1973
and 1974. These data were compared to data collected in an earlier study from the
University of Southern California. Both studies found evidence ofdecline in the
predictive validity when college GPA is predicted from the high school achievement data
and the SAT. These results provide a reason why further study should be done to
determine if the decline is continuing and if there should be cause for concern. The
results of a similar study by Larson and Scontriono (1976) using 1,457 students who
graduated from a small West Coast university supported the validity of the use ofhigh
school grade-point average and SAT-V and SAT-M as predictors of college performance.
The authors cross-validated their study over one- and five-year periods and found that the
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validity coefficients for predicting four-year cumulative college grade point averages
were consistently high and stable.
Pfeiffer (1976) found that SAT-V and SAT-M were significantly related to GPA
in black and white racial groups. Contrary to this finding was the fact that neither the
SAT-V nor the SAT-M was significantly correlated to the estimated probability of
obtaining a degree by any of the students. Mauger and Jones (1975) conducted a related
study with a two-fold purpose. The purpose of the study was to determine (1) ifSAT-V
and SAT-M scores adequately predict a student’s cumulative performance of the
student’s total academic career and (2) if the SAT-V and SAT-M scores relate to.
achievement outcomes in the students who persist to graduation. The results of the study
suggest that the scores obtained on the SAT have a high enough validity to be used as
predictors ofhow well the typical student will do during the course of their college
career. Also, scores can be used to predict students’ levels of achievement if they persist
to graduation. There were 318 students in this sample fi'om a small, denominational
liberal arts college.
Morgan (1990) foimd a decline in the correlation between SAT scores and
fi-eshman grades fi-om 1978 to 1985. A minimal decline was found in 1985. In his
study, Morgan (1990) found that the decline in the predictive validity of the SAT with
fi-eshmen grades was characteristic of the fi-eshman class in general during this period and
that this decline was not held specific to the SAT. The decline occurred across the board
with all admission testing programs.
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James Fallows (1980) explored the myths concerning the SAT and its validity for
predicting the brightest students. In his article. Fallows (1980) gives a briefhistory of
the use of standardized tests, the Educational Testing Service and the College Boards.
While he presents information that the SATmay be racially biased. Fallows (1980)
believes that the bias is not so much racial as it is economic. The challenge for die
education system is to improve on the use of tests and realize that these tests should not
be used to seal students’ fate. However, they should be used to emphasize performance
in specific areas. Like Fallows (1980), Willie (1989) suggests that educators are
promoting and advocating not only an elitist, but a racist society when they use
standardized tests as measures to “weed out” whatmay be referred to as “less than
adequate” students.
Fortes andWilson (1976) examined the differences between whites and non¬
whites with regard to their levels ofeducational attainment. The purpose of their study
was to analyze the racial differences in status attainment based on theoretically related
variables as well as how the attainment process differs between races. Fortes and Wilson
(1976) found that in cases where blacks reached or surpassed the higher educational
levels ofwhites, itmay be due to the fact that blacks received greater encouragement
fi-om significant others and may have had higher self esteem. The results of this study
provide a strong rationale for considering school grades inmost educational attainment
models.
Reisburg (1999) discussed how colleges were trying to identify ways to keep
students enrolled. He listed data prepared by ACT, which showed that an increase in the
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drop-out rates for freshmen students at four-year colleges soared from 24.9% in 1985 to
26.4% in 1998. Also, Reisburg (1999) provided information from a study done by USA
Group/Noel-Levitz. According to this information, the study completed at Ohio State
University found that the top three reasons students have difficulty or drop out in the first
year are (1) they were ranked low in their high school classes, (2) had taken few college
preparatory math classes and (3) applied to the university late in the admissions process.
Also, Reisberg (1999) listed data from ACT which showed that colleges and universities
that were highly selective in the admissions process had a lower drop out rate than those
colleges and universities which had open admissions. According to the data, the term
“highly selective” was given to those schools that limited their admissions to include
those students graduating in the top 10% of the class.
Robinson (1989) completed a study focusing on the relationship ofSAT scores
for entering freshmen and academic persistence. RobinSon (1989) found that a
significant difference was shown between those students entering the college with a
combined score at or above eight hundred and those students entering with a combined
score at or below eight hrmdred. However, other factors influenced the results. These
were factors such as teacher expectations, perceptions and strategies for assisting the
“underprepared” student. It was also noted that the college admitted more students (in
the group of students) with SAT scores at or below eight hundred.
Pfeifer and Sedlacek (1970) examined the validity of academic predictors for
black and white students at the University ofMaryland, a predominately white institution.
In the authors’ review of literature, studies are cited which indicate that SAT scores are
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equally predictive of the academic performance ofBlacks as well as whites in
predominately white institutions (Hills, 1964). In the same study, the authors cited a
study summarizing the University System ofGeorgia. In the review of literature, it is
stated that scores for males at three predominately black colleges were lower than those
ofmales at the predominately white Georgia Institute ofTechnology.
After reviewing several studies (Cleary, 1966; Thomas & Stanley, 1969; Hills,
1964) concluded that SAT scores were equally predictive ofgrades for blacks and whites.
The authors stated that high school grades were foimd to be invalid for blacks.
Williams and Mitchell (1991) felt that most standardized tests consist of questions
based primarily on the white middle-class culture. Based on this assumption, then,
members of this culture would tend to do better than minorities. The authors agree with
Willie (1989) that the SAT scores do not predict college success, but rather, the scores
predict first and second semester freshmen grades. The evaluation of the studies
completed by the authors conclude that SAT scores for minority students were lower than
those of themajority white population. The authors feel that it is unfair to use SAT
scores to predict college success over a four-year period. The attained success of
Afiican- Americans exceeds the level predicted by SAT scores.
The SAT and Affirmative Action
Many colleges and universities are exploring ways to remain racially balanced in
the wake of the assault on Affirmative Action policies across the United States. Cloud
(1997) suggests that the elimination of the use ofSAT scores in admissions policies may
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assist in this mission. Cloud (1997) stated that a few liberal arts colleges (Coimecticut
College, Muhlenberg and Franklin and Marshall) have made the test optional and that the
quality of their student body has not suffered.
As head of the Admissions Committee, Baron (1992) completed a detailed report
to support the removal of the use ofSAT scores from the predictive index. In his report,
Baron (1992) stated that the use of the SAT, by itself, does not predict grades nor do the
scores predict attrition rates or withdrawal from classes. Although the studies were not
listed, Baron (1992) claims thatminorities are under represented.
The issue of affirmative action was a highly controvCTsial topic in the latter
1990s. In the middle ofthe affirmative action debate is the issue of standardized testing,
more specifically, the SAT and college admission regulations. According to Cromas
(1984), the SAT is the closest assessment tool to a national test that the United States has
at present. Cromas (1984) differs from others in that he states that the SAT works
because it is both sensitive and reflective to the cultural diversity of society.
Wildavsky (1999) explored the continuing controversy ofSAT scores, minorities
and economic class. In his article, Wildavsky (1999)states that a recent report by the
College Board showed almost no change in average verbal and math scores and revealed
a widening gap between whites and lower-scoring blacks and Hispanics. The results
intensified the difficulty of colleges seeking to admit moreminorities. A senior
researcher with the Educational Testing Service came under fire when he suggested a new
formula that would predict a student’s success based on a range of factors which would
include family income, level ofparental education and quality of the school attended.
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Critics of the new formula feel that it is not fair to assign scores or extra points to a group
based on race, ethnicity or family background.
According to the Enrollment Management Yearbook (1998), colleges and
universities are overlooking qualified urban students. In this article, Chris Delgiomo
(1998), a former admissions officer at Marist College, is quoted as saying, “SAT scores
don’t adequately reflect the potential that these students bring to the table.” Asmore and
more colleges and universities try to land the perfect recruit, DelGiomo feels that they
would do better if they looked beyond this prized recruit.
High School Grade-Point Average and Academic Achievement
Just as there has been great debate over the Scholastic Aptitude Test and academic
achievement, there is also great debate over high school grade-point average and
academic achievement. There are still researchers that believe that high school grades are
better predictors of academic achievement. Still others believe who SAT scores should
be used in conjunction with high school grades.
The Maryland State Higher Education Commission completed a study of
Maryland’s students to determine the relationship between high school performance and
college performance. The SAT scores ofMaryland’s students ranked second behind high
school grades as the better predictor of college grade-point average.
Boyd (1997) completed a study focusing on the SAT scores ofminority students
and the relationship of these scores to academic achievement. For his population, he
used students that had enrolled in and completed the “A Better Chance (ABC) Program.”
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The ABC Program is a secondary school recruitment, placement and scholarship program
designed to help place talentedminority students in the top secondary schools and then in
highly selective colleges. Most of the students enrolled in the ABC Program are fix)m
families where neither parent attended college. The study included 334 black and
Spanish-sumamed students who enrolled at twenty top American colleges, including all
eight Ivy League schools between 1969 and 1972. Seventy percent of the students have
graduated, seven percent are still enrolled and twenty-three percent have ceased pursuing
a degree. As a result ofhis study, Boyd (1997) found that many of the ABC students
graduated with honors even though their scores on the SAT were as much as 300 to 400
points below the median score for their college. According to Boyd (1997), class rank
and SAT scores may present very different pictures of students. Based on his findings,
class rank is a good indicator of academic potential and may be a better indicator of
academic potential than scores on the SAT.
Chissom and Lanier (1975) used SAT scores (both verbal and math) and high
school grade point average as predictors of college success based on first quarter
fi-eshmen grades and overall college grade-point average. Six himdred and sixty-nine
fi'eshmen attending Geogia Southern College who had oirolled in and completed either
English Composition I ormathematics during the first quarter were the subjects for this
study. From their study, Chissom and Lanier (1975) determined that the three predictors
correlated significantly with the college grade-point average. However, the strongest
relationship was found between the high school GPA and the college GPA.
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In a study of freshmen students who entered Georgia State University from 1961
to 1979, Prather (1981) found that the high school grade-point average impacted the
freshman GPA more than the SAT score. In this study, Prather (1981) comments that the
high school record of a student reflects a range ofclassroom experiences, examinations
and instructors. The college experience has the same requirements. According to Prather
(1981), the SAT score provides a basis for comparing applicants fixjm widely varying
high schools and personal circumstances. Therefore, Prather (1981) suggests that the
high school grade-point average and the SAT score be used to complement each other
rather than used alone.
In his study of487 graduates of the Borough ofManhattan Community College,
Cohen (1968) found that a student’s performance in high school, as well as the student’s
performance on the SAT, was very weakly associated with the student’s academic
success. The student’s performance in high school was measured by the high school
grade-point average and the SAT score. Academic success was determined by the
cumulative grade-point average at graduation.
Also, McDonald and Gawkoski (1979) found that a strong relationship existed
between high school grade-point average and success in college. Their study focused on
success in a college honors program. The three predictive measures were high school
GPA, SAT-V and SAT-M. The high school GPA had the strongest predictive validity for
the entire group with reference to tiie criterion success in the program. Williams and
Mitchell (1991) support the argument that high school grades aremuch better predictors
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ofacademic success over the entire college career than SAT scores or otha- standardized
aptitude tests.
In a paper presented at a national conference, Schwartz and Wilbur (1981)
mirrored the opinion ofother studies labeling the high school grade-point average as a
better indicator of academic success than scores achieved on the SAT. Also, the authors
state that the compositions of the student population vary from college to college and
university to university. Therefore, the authors suggest that each school complete further
research to determine which criteria are the better predictors of success based on its
population.
Taking on a posture that differs from other researchers, Milton, Pollio and Eison
(1986) share a view that is quite different. The authors provide information that students’
SAT scores and college grade-point averagesmirror each other. According to the
authors, when a student’s SAT score rises, the GPA rises; a student with a high SAT
score would have a high GPA. The authors feel that the perception of the faculty, as it
relates to these measures, has a great bearing on the achievement ofstudents. It is felt
that grades are relative to a specific socio-historical era of the instructors responsible for




As docvimented in the Review ofLiterature, several studies have been completed
which focus on African American students at the college level. Primarily, these studies
have focused on African Americansmatriculating at predominately white colleges and
universities (Tracey & Sedlacek, 1987; Sowa, Thompson, & Bennett. 1989) and others.
There have also been numerous studies to determine the validity of instruments used to
measure or predict academic success at the college level (Boyd, 1997; Chissom & Lanier,
1975; Prather, 1981). As states decide to abolish affirmative action, admissions officers
are looking for other ways to determine which high school graduates will be academically
successful throughout their college matriculation.
The purpose of this study was to investigate how well high school grade-point
averages and SAT scores predict baccalaureate grade point average. More specifically,
this study sought to answer two (2) questions:
1. Do undergraduate students admitted to a college or university with high SAT
scores perform better than those students admitted with lower test scores?
2. Do those students admitted to a college or university with high grade-point
averages perform better than those students admitted with low SAT scores?
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For the purpose of this study, a high SAT score is determined to be a combined
SAT score of 900 and above. This would mean that studCTts would have scored a
minimum of450 on the Verbal and Math components ofdie SAT or higher than 450 on
at least one component ofthe SAT. A high grade-point average is determined to be 3.0
and above on a 4.0 grade scale.
Setting
This study was conducted at a comprehensive, private, urban institution ofhigher
education located in ametropolitan community in the southeastern section of the United
States. The student body consists ofover 5000 students of predominantly African-
American descent with diverse racial, ethnic and socioeconomic backgrounds. Programs
ofstudy are offered at the undergraduate and graduate levels. The University houses four
professional schools: (1) the School ofBusiness; (2) the School ofEducation; (3) the
School ofLibrary and Information Studies; (4) the School ofSocial Work; and the
School ofArts and Sciences.
The institution is also amember of a university center, which is the largest
historically black consortium ofprivate colleges and universities in the nation.
(Henderson, 1999).
Population
The population, used in this study, consisted ofall students entering this
university in the 1993 fall semester and graduating no later than the spring of 1999 and
no earlier than the spring of 1996. According to the United States Department of
Education (1998), institutions can only count those students who receive their degrees
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within 150% of the normal program time to report the institution’s graduation rate. The
normal completion of time refers to the amount of time necessary for a student to
complete all requirements for a degree according to the information printed in the
institution’s catalog. All of the academic programs at this university are designed for
completion within four (4) years of study. However, it is possible to complete a program
in a period of three (3) years. Based on the criteria provided by the U. S. Department of
Education, the normal completion period for those students entering the University in the
fall of 1993 was the spring of 1999 (4 years X 150% = 6 years). The following data were
required for each member of the population to be eligible for participation in this study:
(1) Scholastic Aptitude Test scores; (2) high school grade-point average; (3) year/
semester of admission; and (4) degree date. Students who did not have all of the
aforementioned data listed were eliminated from the study. All of the students were
imdergraduates with no previous college experience prior to admission to this institution.
The students’ ethnic origin was African-American. The intellectual ability of the students
ranged from lower average to above average. This is based on information provided by
the Office of Institutional Research what indicates that the high school grade-point
averages ofenrolled students ranged from 2.0 to 3.86. Ten percent of the entering class
was admitted on academic probation. Students admitted on academic probation had not
earned the minimum score on the SAT and/or did notmeetminimum GPA requirements.
The socio-economic backgroimd ofthe students ranged fit)m low to middle-class as
determined by the Office of Institutional Research.
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1993 Undergraduate Admission Policy
According to the University’s admission requirements for new students, all
entering first-year students must have completed four years of secondary school training
ormust have graduated fix>m an accredited secondary school or have received a GED.
The student must also havemaintained a cumulative “C” average in cotu^e woik. Each
student is also expected to have the distributions ofhigh school credits as shown below
(Institutional Self-Study Report, 1993-94). Table one contains the distribution ofhigh
school credits required by the university ofeach student for admissions.
Table 1








The information in Table 1 indicates thatmore units are required in English,
followed by mathematics and social studies. Natural science and foreign language
require fewer credits. According to information provided by the former admissions
director of the University, the minimum grade point average required ofan entering
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freshman was 2.0 on a 4.0 point scale. The minimum score required of those completing
the Scholastic Aptitude Test was 750. According to the admissions officer, a student
meeting these requirements would be able to complete the degree requirements ofthe
University within the normal period of time or six years. Additionally, the student should
also maintain satisfactory academic progress while attending the University.
Table 2 contains information aboutminimvun standards students mustmaintain to
make satisfactory progress and maintain full time status.
Table 2










1 24 36 1.5
2 48 96 2.0
3 73 146 2.0
4 98 196 2.0
5 122 244 2.0
Source: CAU Undergraduate Catalog - 1993 -95
Wesaarph Ppsign
This is a correlational study to determine the predictive validity of two
independent variables. The independent variables identified are (1) the high school
grade-point averages of students and (2) students’ scores achieved on the Scholastic
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Aptitude Test. The dependent variable in this study is the baccalaureate grade-point
average. A random sample of the total population was selected. The total of this sample




Pennission was granted by the responsible officer/committee of the degree
granting institution to obtain the information from the Office of Institutional Research
needed to complete the study. The information included:
• list ofall students that enrolled for the 1993 fall semester;
• high school grade-point averages ofall students that enrolled for the 1993 fall
semester,
• baccalaureate grade-point averages ofall students that enrolled for the 1993
fall semester, and
• Scholastic Aptitude Test scores (verbal, math and total) ofall students that
enrolled for the 1993 fall semester.
Only those students that had all of the required information in the database were
included in the sample population. The students must have also completed the graduation
requirements in the specified time fiame.
The purposes ofthis study were to investigate the relationships between the
variables shown in the following hypotheses:
1. There will be no statistically significant correlation between the participants’
high school and baccalaureate grade-point averages.
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2. There will be no statistically significant correlation between the participants’
high school grade-point averages and their total SAT scores.
3. There will be no statistically significant correlation between the participants’
high school grade-point averages and their SAT math scores.
4. There will be no statistically significant correlation between the participants’
high school grade-point averages and their SAT verbal scores.
5. There will be no statistically significant correlation between participants’
baccalaureate grade-point averages and their SAT total scores.
6. There will be no statistically significant correlation between participants
baccalaureate grade-point averages and their SAT math scores.
7. There will be no statistically sigiuficant correlation between participants’
baccalameate grade-point averages and their SAT verbal scores.
The Pearson Product-Moment Coefficient ofCorrelation was used to determine
the level of correlation between each set ofdata. Because of the linearity of tiie patterns
of these data, this correlational technique was judged to be appropriate for the purposes of
this investigation. In addition, the .05 level ofconfidence was used as the decision rule.
Table 3 contains the grade-point averages for the baccalaureate and high
school levels of the sample population.
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Table 3
Subjects’ High School and Baccalaureate Grade-Point Averages
Grade Point Averages
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Grade Point Averages

























Table 3 - Continued 36
Grade Point Averages






The most salient features of the data in Table 3 are (1) the grade-point averages
varied widely (fiom 2.154 to 3.833) for the baccalaureate group and (2) 3.75 to 2.00 for
the high school group. The differences were 1.679 and 1.75, respectively.
Table 4 contains information about the high school grade-point averages and total
SAT scores.
Table 4
High School Subjects’ Grade-Point Averages and Total SAT Scores
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The information in Table 4 indicates that the total SAT scores ranged fix)m 650 to
950. As stated in Table 3, the high school grade-point averages ranged from 2.00 to 3.75.
















One significant observation can be made of the information in Table S. Namely,
very low correlation coefficients were found between higji school grade-point averages
and all of the SAT Scores, i.e., total, math and verbal sections. In addition a very highly
statistically significant correlation coefficient (.450) was foimd between the two sets of
grade-point averages.
Table 6 contains information about variables relating to baccalaureate test data.
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Table 6
Correlation Coefficients Between Baccalaureate Grade-Point Averages and SAT Scores










Very low correlation coefficients were found between baccalaureate grade-point
averages and SAT scores.
Table 7
Comparison ofCorrelations Between High School and Baccalaureate Grade-Point
Averages and SAT Performance
Correlation Groups










vs .120 .145 0.025
SAT Verbal
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The most important observation fix>m the information in Table 7 is a vay
consistent pattern ofvery small differences between the levels ofrelationships betweoi
high school and baccalaureate grade-points and SAT scores.
A decrease in the amount of -0.049 was foimd between the correlation ofhigh
school and baccalameate GPAs and total SAT Score.
Findings
A thorough analysis of the data used in this study revealed the following findings:
1. A correlation coefficient of .450 between participants’ high school and
baccalaureate grade-point averages.
2. A correlation coefficient of .028 between the participants’ high school grade-
point averages and their total SAT scores.
3. A correlation coefficient of -.05 between participants’ high school grade-point
averages and their SAT math scores.
4. A correlation coefficient of. 120 between participants’ high school grade-point
averages and their SAT verbal scores.
5. A correlation coefficient of -.077 between participants’ baccalaureate grade-
point averages and their SAT total scores.
6. A correlation coefficient of -.223 between participants’ baccalaureate grade-
point averages and their SAT math scores.
7. A correlation coefficient of. 145 was found between participants’
baccalaureate grade-point averages and their SAT verbal scores.
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Interpretations
As stated previously, the piirposes of this study were to investigate the
relationships between the variables shown in the following hypotheses:
1. There will be no statistically significant correlation between the participants’
high school and baccalaureate grade-point averages.
2. There will be no statistically significant correlation between the participants’
high school grade-point averages and their total SAT scores.
3. There will be no statistically significant correlation between the participants’
high school grade-point averages and their SAT math scores.
4. There will be no statistically significant correlation between the participants’
high school grade-point averages and their SAT verbal scores.
5. There will be no statistically significant correlation between participants’
baccalaureate grade-point averages and their SAT total scores.
6. There will be no statistically significant correlation between participants’
baccalaureate grade-point averages and their SAT math scores.
7. There will be no statistically significant correlation between participants’
baccalavireate grade-point averages and their SAT verbal scores.
Each hypothesis was treated separately in its analysis. Each hypothesis is
repeated in the sequence originally used. The hypotheses are presented as follows:
1. No statistically significant correlation will be found between the participants’
high school and baccalaureate grade-point averages.
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The correlation coefficient was .450. It was statistically significant beyond the
.01 level of confidence. As this was the result, this hypothesis was rejected.
A very strong relationship seems to exist between high school and baccalaureate
grade-point averages. This may indicate that a common intellectual ability fimctions
consistently as persons master higher levels ofacademic achievement. This seems
logical and what is expected ofpeople who continue to grow and learn. Otherwise, one
would find it difficult to justify our educational programs.
2. No statistically significant correlation will be foimd between participants’ high
school grade-point averages and their total SAT scores.
The correlation coefficient was -.028 which was statistically insignificant.
Consequently, this hypothesis was accepted. This very low correlation coefficient seems
to indicate no appreciable relationship between one’s high school educational growth and
his/her manifestation of such growth on the SAT. One could determine that this
standardized instrumentmay not be valid for use in the assessment ofAfiican-American
high school academic growth.
3. No statistically significant correlation will be found between participants’ high
school grade-point averages and their SAT mathematic scores.
A correlation coefficient of -.052 was obtained. It was statistically insignificant at
the .05 level of confidence. Therefore, this hypothesis was accepted. Participants’
acadenuc performance was broken down into sections to more thoroughly analyze SAT
scores. The correlation coefficient of -.052 seems to indicate a negligible and negative
relationship between hig^ school grade-point averages and SAT mathematical scores.
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This seems to indicate that the participants’ mathematical scores made in high schools
may have not been consistent with themathematical knowledge measured by the SAT.
Again, one may question the validity of the SAT for these participants.
4. No statistically significant correlationwill be found between participants’ high
school grade-point averages and their SAT verbal scores.
The correlation coefficient was .120 which was statisticantly insignificant at the
.05 level of confidence, consequently, this hypothesis was accepted. The low correlation
coefficient of. 120 seems to indicate a weak relationship between high school grade-point
averages and SAT verbal scores. Can this weak relationship indicate verbal deficiencies
of these participants? If so, one can question the adequacy of the quality of training these
students obtained as well as the validity of the standardized instrument used to assess
their verbal ability.
These low relationships may be viewed as being very serious ifone assumes that
most of these high school participants had graduated fix)m public school systems where
patterns of teaching and education exist. Remedies seem to be needed to greatly improve
the quality ofacademic achievement and the validity of the standardized instruments used
to assess learners’ academic ability.
5. No statistically significant correlationwill be found between participants’
baccalaureate grade-point averages and their total SAT scores.
The correlation coefficient was -.077, which was statistically insignificant at the
.05 level ofconfidence. Therefore, this hypothesis was accepted. The baccalaureate
grade-point averages were correlated with their SAT scores obtained before participants
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entered college to obtain their relationships. This was done to determine whether or not
the strengths of their relationships increased as the participants’ levels of academic
achievement were increased.
A correlation coefficient of -.077 indicated a very weak relationship between
baccalaureate grade-point averages and SAT total scores ofparticipants before they
entered college. This was one of the weakest relationships found and it was negative.
This may indicate that the college curricula, being a private institution, provided
knowledge different from what the SAT measured generally. Also, the validity of the
SATmay be questioned.
6. No statistically significant correlation will be foimd between the participants’
baccalaureate grade-point averages and their SAT mathematic scores.
The correlation coefficient of -.223 was statistically insignificant at the .05 level
of confidence. Therefore this hypothesis was accepted. The weakest relationship was
found between baccalaureate grade-point averages and SAT mathematical scores. The
correlation coefficient was -.223. Here, again, one can question the extent to which
participants’ SAT mathematical scores represent mathematical skills obtained in their
college training. Could the high school mathematical curricula have been obsolete or
poorly taught or vice versa?
7. No statistically significant correlationwill be foimd between the participants’
baccalaureate grade-point averages and their SAT verbal scores.
The correlation coefficient was 0.145, which was statistically insignificant at the
.05 level of confidence.
CHAPTERV
FINDINGS, DISCUSSION, CONCLUSIONS, IMPLICATIONS
AND RECOMMENDATIONS
Findings
The data, obtained from conducting this investigation, were thoroughly analyzed.
Each hypothesis tested is stated in this section along with the pertinent findings. The
hypotheses were as follows:
1. No statistically significant correlationwill be found between the participants’
high school and baccalaureate grade-point averages. The correlation
coefficient was .450 which was statistically significant beyond the .05 and .01
level of confidence. This hypothesis was rejected.
2. No statistically significant correlation will be foimd between the participants’
high school grade-point averages and their total SAT scores. The correlation
coefficient was -0.028, which was far below the level required for rejection of
this hypothesis. Therefore, this hypothesis was accepted at the .05 level of
confidence.
3. No statistically significant correlation will be found between the participants’
high school grade-point averages and their SAT mathematical scores. The
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correlation coefficient was -0.052, which was statistically insignificant at the
.05 level of confidence. This hypothesis was accepted.
4. No statistically significant correlation will be found between the participants’
high school grade-point averages and their SAT verbal scores. The correlation
coefficient was 0.120, which was statistically insignificant at the .05 level of
confidence. This hypothesis was accepted.
5. No statistically significant correlationwill be found between the participants’
baccalaureate grade-point averages and their total SAT scores. The
correlation coefficient was -0.077, which was statistically insignificant at the
.05 level of confidence. This hypothesis was accepted.
6. No statistically significant correlation will be found between the participants’
baccalaureate grade-point averages and their SAT mathematical scores. The
correlation coefficient was -0.223, which was statistically insignificant at the
.05 level of confidence. This hypothesis was accepted.
7. No statistically significant correlation will be found between the participants’
baccalaureate grade-point averages and their SAT verbal scores. The
correlation coefficient was 0.145, which was statistically insignificant at the
.05 level of confidence. This hypofiiesis was acc^ted.
The analysis of the data for this study supported previous research that indicates
that students’ high school grade point-averages are better predictors of the baccalaureate
grade point average than scores received on the scholastic aptitude test. A statistically
significant correlation was found between students’ high school grade-point averages and
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baccalaureate grade-point averages (.450), However, a low correlation was found
between students’ high school grade point averages and students’ scores received on the
Scholastic Aptitude Test. Also, weak relationships were found between the students’
SAT verbal scores as well as the students’ SAT math scores and students’ baccalaureate
grade-point averages.
Discussion
The literature, reviewed for this investigative study, was almost evenly split in
support of the high school grade-point averages and SAT scores. The authors presented
evidence in support ofrelying more heavily on the high school grade-point averages to
predict academic success as well as the continued focus on SAT scores to predict the
success of college students. However, the results of this study support the studies that
indicate students’ high school grade-point averages are better predictors of the
baccalaureate grade-point averages (Pfeiffer & Sedlacek ,1970; Chissom & Lanier, 1975;
Pfeiffer, 1976; Portes &Wilson, 1976; McDonald & Gawkoski, 1979; Prather,1981;
Cole, 1987; Williams & Mitchell, 1991; Boyd, 1997; Aldeman,1999). The analysis of
this data indicates that the strongest correlation was fovmd between students’ high school
grade-point averages and students’ baccalaureate grade-point averages. The results
support previous research indicating that although SAT scores are very good indicators of
academic success in the first year, this success may not necessarily continue through
graduation (Fallows, 1980; Willie, 1989). As suggested byWillie (1989), SAT scores
are not very good indicators ofacademic success for Afiican-Americans. Based on this
fact, onemay question why HBCUs rely so heavily on SAT results when making
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admissions decisions. Also, many students are labeled at risk and/or placed on academic
probation because they do not meet the required SAT score, but may have the required
higb school grade-point averages. Itmay be helpful if these students were tracked from
admissions to graduation to determine if this practice should be continued.
The Scholastic Aptitude Test is designed to measure what learning has occurred at
the point the test is taken. All learning, however, does not occur in the classroom.
Therefore, the fact that students do not score well on the SAT does not necessarily
indicate that students will not perform well in the classroom, if certain conditions are in
place (i.e., college preparatory high school curriculum and tutorials). As proposed earlier,
high school curriculums need to be constructed so that they prepare students with the
skills and competencies needed to successfiilly complete a college curriculum.
Conclusions
The findings, derived fiom an analysis of the data obtained fiom this
investigation, seem to warrant the following conclusions:
1. Afiican American students’ high school grade-point averages seem to be valid
indicators ofgrade-point averages thatmay be expected fiom the same
students at the completion of their baccalaureate degree programs.
2. Afiican American students’ high school grade-point averages are not valid
indicators of these students’ SAT total test scores. Theremay evai be
conflicts between what the students learned in higb school mathematics and
what the SAT measures.
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Implications
The findings of this study provide information that holds serious implications for
how authorities at colleges and universities xise scores received on the Scholastic Aptitude
test for the admission of students. Based on this study, it was revealed that admission
officers and other administrators need to take a closer look at students’ high school grade-
point averages when admitting students to the arena ofhigher education, specifically
Afiican-American students. The research supports the fact that students’ high school
grade point averages and baccalaureate grade-point averages are significantly correlated.
The research further indicates that the relationship between students’ high school grade-
point averages and students’ SAT scores is an insignificant one.
The conclusions, drawn fi-om the findings of this investigation, seem to warrant
the following implications:
1. There seems to be a consistent knowledge base that is developed during high
school that continues to operate throughout college.
2. Evidence, of this common knowledge base, seems to have no real effects on
these students’ performance on the SAT test.
Recommendations
The findings fi-om this study indicate that students’ high school grade-point
averages are good indicators ofhow studrats will perform at the college or university
level. By relying too heavily on scores received on the Scholastic Aptitude Test,
admission officers and other administratorsmay be letting students with the high
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potential for success slip through the cracks. The implications, inherent in the
conclusions drawn fiom the findings of this investigation, seem to warrant the following
recommendations:
1. That more carefully designed investigations aremade ofthe validity of the
SAT and its appropriateness in assessing the academic achievements of
Afiican-American high school students specifically and other minority
students generally.
2. That care is exercised in the usage ofnationally standardized achievement
tests to assess educational achievement ofminority students because the tests
may not be valid for these students.
3. That more efforts be made to select valid tests for specific pxuposes rather
than using tests ofquestionable validity because of their reputations.
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APPENDIX A
ROBERT L. SMOTHERS, Ph. D.
CLARK ATLANTA UNIVERSITY
DEPARTMENT OF COUNSELING, EXCEPTIONAL EDUCATION
AND PSYCHOLOGICAL STUDIES








Mrs. LaVorious M. Mullins, one ofour doctoral students and a member of the staffof
Clark Atlanta University, is preparing to do her research for her doctoral dissertation. Her
research problemwill be that of determining the correlation between the Grade Point
Averages ofan entering freshman class and its baccalaureate Grade Point Averages. She
wants to use the freshman students 'Mdio entered Clark Atlanta University in the Fall of
1994 and graduated in the Spring of 1998.
The findings of this research may be useful to the Office ofAdmissions and and Records in
its efforts to select and admit potentially successful students to Clark Atlanta University in
the future. Ifwe are successful, the Admissions Office can select and admit students who
show greater probabilities of remaining in school and completing their baccalaureate
degrees.
As you may recall, when you helped provide similar data for aMaster’s Degree thesis, the
anonomity of the students and the university was maintained. The same precautions will
be maintained.
Mrs. Mullins and I would greatly appreciate your assistance in providing these grade point
averages for this significant work.
Very sincerely yours.
Robert L. Smothers, Ph. D.
Dissertation Supervisor
BIBLIOGRAPHY
Adleman, C. (1999). Why can’t we stop talking about the SAT? The Chronicle
ofHigher Education. XLVI, 11.
Astin, A.W. (1996). Degree Attainment Rates at American Colleges and
Universities; Effects ofRace, Gender, and Institutional Type. American Council on
Education, Washington, D.C.
Ayers, Q. W. (1983). Student Achievement at Predominantly White and
Predominantly Black Universities. American Educational Research Journal. 41, 50-51.
Baron, J. (1992). SAT’s, achievement tests, and high school class rank as
predictors of college performance. Educational Psychology and Measurement. 52, 1047-
55.
Boyd, W. (1997). SATs and Minorities: The Dangers ofUnderpredication.
Change. 48-50.
Chissom, R.S., & Lanier, D. (1975). Prediction of first quarter freshman GPA
using SAT scores and high school grades. Educational and Psychological Measurement
35,461-3.
Cleary, T. A. (1966). Test bias: Validity of the Scholastic Aptitude Test for




Cloud, J. (1997). What does SAT stand for? Time. 150,20.
Cohen, I. (1968). Correlations between High School Averages and SAT Scores
and Final Scholastic Indexes-BMCC Graduates. City University ofNew York. Borough
ofManhattan Community College.
Cole, B. (1987). College Admissions and Coaching. Testing African American
Students. Hilliard, Asa, editor.
Cromas, J. (1984). The SAT-What Does it Measure? NASSP Bulletin. 50-59.
Dalton, S. (1976). Predictive validity ofhigh school rank and SAT scores for
minority students. Educational and Psychological Measurement. 34, 367-70.
Davey, L. (1992). The case for a national testing system. ERIC Digest.
ED410239.
Davis, J. (1994). College in Black andWhite; Campus Environment and
Academic Achievement of African American Males. Journal ofNegro Education. 63,
620-633.
Former Admissions Officer: Colleges Overlooking Qualified Urban Candidates.
Enrollment Management Yearbook. 1998.
Fallows, J. (1980). The tests and the “brightest”: How fair are the college
boards? The Atlantic Monthly. 245,2, 37-48.
Gay, L. R., & Airasian, P. (2000). Educational Research: Competencies for
Analysis and Application. New Jersey: Prentice Hall.
Gradxiation Rate Survey (1998). Glossary ofTerms. National Center for
Education Statistics. U. S. Department ofEducation.
55
Henderson, A. (1999). “Clark Atlanta University: A Simimaiy History.
Celebrating Oxir Heritage. Massachusetts: Tapestry Press.
Hills, J. R. (1964). The effect ofadmissions policy on college grading standards.
Journal of Educational Measurement. 2. 115-118.
Institutional SelfStudy Report. (1993-94). Clark Atlanta University.
Jenkins, N. J. (1992). The Scholastic Aptitude Test as a Predictor ofAcademic
Success: A Literature Review, July 1992.
Larson, J. R., & Scrontrino, M .P. (1976). The consistency ofhigh school grade
point average and the verbal and mathematical portions of the SAT as predictors of
college success. Educational and Psychological Measurement 36,439-443.
Maryland State Higher Education Commission. (1996). Relationship between
High School and College Performance by Maryland Students: Student Outcome and
Achievement Report.
Mauger, W. B., & Jones R. (1975). Long term predictive validity of the SAT.
Journal of Educational Psychology. 67. 847-51.
McDonald, R. T., & Gawkoski, R.S. (1979). Predictive Values of Sat scores and
high school achievement for success in a college honors program. Educational and
Psychological Measmement. 39,411-14.
Milton, O., Pollio, H., & Eison, J. (1986). Making Sense ofCollege Grades: Why
the Grading System Does NotWork and What Can Be Done About It. San Francisco,
1986.
56
Morgan, R. (1990). Predictive validity within categorizations of college students:
1978, 1981, 1985. ERIC
Pfeiffer, C. M., & Sedlacek, W. E. (1970). The Validity ofAcademic Preditors
for Black and White Students at the University ofMaryland. Research Report #2-70.
Portes, A., & Wilson, K. (1976). Black-White Differences in Educational
Attainment. American Sociological Review. 41,414-431.
Prather, J. (1981). Trends in Academic Performance and Aptitude ofBeginning
Freshman. Institutional Research Report No. 81 -11, Office of Institutional Planning,
Georgia State University.
Reisberg, L. (1999). Colleges Struggle to Keep Would-Be Dropouts Enrolled.
Chronicle ofHigher Education. XLVI, 7, A54-A56.
Robinson, P., & Morgan, J. (1989). A Study of the Relationship Between an
Entering Freshman’s Scholastic Aptitude Test Scores and her Persistence to Graduation
at Brenau. Gainesville: Brenau College.
Schwartz, S., & Wilbur, F. (1981). Predicting College Achievement Using
Performance in College-Level Courses Taken in High School, Sat Scores, and High
School Rank. Syracuse University, EERA Conference.
Sowa, C. J. (1989). Prediction and Improvement ofAcademic Performance for
high-risk Black College Students. Journal ofMulticultural Coimseline and Development.
17, 14-22.
Stanley, J. C., & Porter, A. C. (1967). Correlation ofSAT scores with college
grades for Negroes versus Whites. Journal ofEducational Measurement. 4,199-218.
57
Thomas, C. L., & Stanley, J. C. (1969). Effectiveness ofhigh-school grades for
predicting college grades ofblack students: A review and discussion. Jovimal of
Educational Measurement. 6,203-216.
Tracey, T. J., & Sedlacek, W. E. (1986). Prediction ofcollege graduation using
non cognitive variables by race. Eric Document 2715123.
Wildavsky, B. (1999). Grading on a curve: A new controversy erupts over race,
class, and SAT scores. On Line U.S. News, www.usnews.com/usnews/issue/990913/
sat.htm.
Williams, R. L., & Mitchell, H. (1991). The Testing Game. In R. L. Jones (Ed),
Black Psychology. Berkley, Cobb & Heruy, pp. 193-205.
Willie, C. V. (1989). Effective Education: A Minority Policy Perspective. New
York: Greenwood Press.
